Reading Rubrics

Phonics: structure

	Helping
	Hindering

	· There is a systematic and ambitious GPC progression in place.
· Teachers skillfully use this to help them plan the next steps in pupils’ learning.
· Learning is deliberately sequenced to promote automaticity.
· Consistent pedagogical routines allow pupils to thrive in phonics lessons.
· Decodable reading material is precisely matched to the school’s GPC and CEW (common exception words) progression. 
	· There is a clear GPC progression in place.
· Teachers use this to plan coherent, well-pitched lessons.
· Opportunities are built into practice to promote automaticity.
· Phonics lessons follow a clear structure and routines are well embedded.
· Decodable reading material is well matched to the school’s GPC progression. 
	· There is a GPC progression in place, but it lacks ambition or clarity.
· The GPC progression is followed but teaching is not agile in responding to pupils’ needs.
· Revisiting of learning and opportunities for automaticity are sporadic.
· Routines are in place but not always adhered to?
· Decodable reading material broadly (but not precisely) follows the sequence of GPCs. 
	· There is no clear GPC progression and lack of systematic revisiting.
· The GPC progression is not followed.
· Pupils are taught new concepts but insufficient time is given to develop automaticity in the application of these. 
· Pupils are unfamiliar with lesson structures, task design or routines or phonics teaching.
· Decodable reading material is not matched to the sequence of GPCs or CEWs.

	STRONG
	DEVELOPING
	DEVELOPING
	LIMITATION




Phonics: participation

	Helping
	Hindering

	· Modelling is precise and misconceptions are immediately identified and addressed tenaciously with individuals.
· Pupils apply taught decoding knowledge confidently to increasingly demanding tasks.
· Pupils’ strong phonic knowledge is applied flexibly and securely to a range of reading tasks.
· Rereading for fluency is a well-embedded strategy that pupils employ independently.
· Expectations of home-reading are consistently met by pupils as a result of tenacious follow up by teachers.
	· Modelling is accurate and misconceptions are addressed generally with the class.
· Pupils successfully apply taught decoding knowledge to read words and sentences.
· Pupils apply phonics as their primary strategy for tackling reading tasks. 
· Pupils can reread for fluency when prompted to do so.
· Expectations of home-reading are clear and are communicated to families and children. A small minority of pupils do not meet these expectations. 
	· Modelling is broadly accurate, but misconceptions are not identified or corrected.
· Pupils apply taught decoding knowledge at word level but struggle to translate this to broader reading tasks.
· Pupils can use their phonics knowledge but sometimes guess words rather than decode them.
· Pupils reread for fluency when prompted but do not persevere to the point of automaticity.
· Expectations of home-reading are not clear or well communicated and as a result some pupils do not meet these.
	· Modelling is inaccurate and this translates into misconceptions for pupils.
· Pupils participate in the lesson but cannot independently apply taught decoding knowledge.
· Pupils do not employ their phonics knowledge to tackle reading tasks.
· Pupils do not reread for fluency, even when prompted.
· Expectations of home-reading are unclear. Families and children do not know what the expectations are and many pupils do not meet them.


	STRONG
	DEVELOPING
	DEVELOPING
	LIMITATION



Vocabulary 

	Helping
	Hindering

	· Pupils are excited by learning new language – they relish the challenge.
· Pupils make rich and meaningful connections between words.
· Pupils confidently attack new or unfamiliar vocabulary with a range of strategies to help them understand the meaning.
· Retrieval practice is systematically used to ensure that pupils retain knowledge about language. 
	· Pupils talk about new vocabulary and the context in which appears. 
· Pupils can suggest synonyms, antonyms and other words that would appear in a similar context.
· Pupils apply their knowledge about language to help them work out the meaning of new words.
· Pupils remember the words they have learned and apply them across the curriculum. 
	· Pupils’ engagement with new language is limited or superficial.
· Pupils identify words that they do not understand but do not have strategies to unpack their meaning independently. 
· Pupils make obvious links between words.
· Pupils require prompting to remember language that they have been taught. 
	· Pupils do not engage with new language.
· Pupils rely on external mediation to identify meaning of unknown words. 
· Pupils do not make connections between new words and those that they already know.
· New words are not systematically revisited and pupils quickly forget them.

	STRONG
	DEVELOPING
	DEVELOPING
	LIMITATION



Comprehension

	Helping
	Hindering

	· Consistent lesson routines allow pupils to thrive in reading lessons.
· Teachers model how to engage deeply with rich and demanding texts.
· Response frameworks are deliberately and intelligently varied, including regular opportunities for structured discussion.
· Pupils thrive on the inherent challenges of the text that they read and the tasks that allow them to explore these. 
	· A clear structure for reading lessons is evident in practice.
· Teachers model how to apply reading strategies to help them understand a rich text.
· Reading lessons encourage pupils to respond to rich texts in different ways, including through discussion.
· Texts are well chosen, and tasks are well thought through to promote deep thinking.
	·  A structure for reading lessons has been agreed but is not consistently applied.
· There is some modelling of comprehension, but it is not focused or systematic.
· There is some variety in how pupils are asked to respond to what they have read but it is not systematic or well structured.
· The level of challenge in reading material or task design is not always appropriate. 
	· There is not a consistent structure for reading lessons. 
· Pupils read texts and answer questions with no modelling of how to apply this.
· Pupils are limited in how they are asked to respond to what they have read, leading to superficial understanding and engagement.
· Pupils are consistently under-challenged in their reading lessons.

	STRONG
	DEVELOPING
	DEVELOPING
	LIMITATION



Child as a reader

	Helping
	Hindering

	·  Expert knowledge about literature is a fundamental cornerstone of reading teaching at all ages.
· Deep, meaningful connections are explicitly made between reading experiences, the wider curriculum and life beyond school.
· Pupils develop strong preferences about reading and can talk about these confidently.
· Pupils recognise the value of reading beyond English and critically evaluate what they read. 
	· The curriculum deliberately and systematically develops pupils’ knowledge about literature. 
· Pupils are encouraged to make connections with their reading, the wider curriculum and life beyond school.
· Pupils talk about the types of texts that they enjoy reading and the authors they admire.
· Pupils understand the different ways that we engage through reading and discuss texts critically.
	·  There is some development of knowledge about literature but it is not systematic or coherent. 
· Any connections that are made with reading are anecdotal and lack depth. 
· Pupils can name some books that they have enjoyed but not talk about reading preferences beyond this. 
· Pupils know that we read across the curriculum and can talk about different text types in simple terms. 
	· Pupils develop little knowledge about literature.
· The curriculum does not seek to make connections between reading experiences. 
· Pupils do not have preferences about what and how they read.
· Pupils do not recognise or value reading as an essential skill for learning and life.
· [bookmark: _GoBack]Pupils cannot discuss the texts that they read.

	STRONG
	DEVELOPING
	DEVELOPING
	LIMITATION
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